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Acquiring a foreign writing system hold many challenges for 
learners in the context of second language acquisition (SLA). This 
is particularly relevant for learners in literacy courses for German 
as a second language (GSL) who do not know their own writing sys-
tem or know it only insufficiently. In order to enable learner group-

specific support in GSL-courses, target group-specific diagnostics 
are necessary to facilitate learners' acquisition of writing in GSL. 
However, this requires a diagnostic tool that measures learners' 
writing skills in L1 in small steps. The Spelling Inventory Farsi-Dari 
is such an instrument for Farsi-Dari speaking second language 
learners in literacy courses.  
It measures knowledge about (partial) regularities of the Farsi-Dari 
writing system, rules for transparent correspondence rules, about 
morphemes and single phenomena such as the silent  و(wau) using 
a word-level dictation task.  

INTRODUCTION SPELLING INVENTORY FARSI-DARI  
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WHICH KNOWLDEGE DO FARSI-DARI-SPEAKING GSL-LEARNERS  HAVE ABOUT 
THEIR L1 WRITING SYSTEM AND HOW CAN THIS KNOWLEDGE BE OF USE IN A 

MULTILITERACY CLASSROOM? 

Hayes (2012) and Breadmore et al. (2019) model of writing.  

Transcriber according to Hayes (2012): 
Graphomotor skills 

 learning the letters,  
 GPC and  
 control and automation of writting movements 

Higher-level processes of writing— Text generation skills 

 semantic knowledge, 
 word retrieval, 
 grammatical knowledge, etc. 

The Spelling Inventory Farsi-Dari is a stage-based diagnostic 
instrument, which incorporates the main features of the Farsi-
Dari writing system. It was developed on the basis of the Eng-
lish-language version (Bear et al. 2020), which provides an ob-
jective and resource-oriented assessment of GSL learners' 
knowledge of the Farsi-Dari writing system. The focus is on: 
 knowledge of (partial) regularities of the Farsi-Dari writing 

system, 
 knowledge of transparent correspondence rules, 
 knowledge of syllables, morphemes and individual pheno-

mena such as the realisation of long vowels and phonologi-
cal reduction, 

 orthographic correct writing (e.g. with loan words such as   
 (‘hakim‚ ) ‘هکیم‚ .vs (‘hakim‚) ‘حکیم‚

The features follow the progression of a natural acquisition pro-
cess (different shades of blue). First, simple correspondence rules 
between letters and sounds are acquired, followed by more 
abstract relations between letter sequences and their pronunciati-
on up to more sophisticated meaning-motivated relations between 
units of the written and spoken language (Do Manh et al. 2021). 
The items were selected from the cross-variety everyday vocabula-
ry, although these are only prototypical examples of the respective 
written language features. In this way, the individual levels of 
knowledge, related to written language L1 conventions, become vi-
sible.The 30 target words were presented auditorily three times - 
twice in isolation, once in sentence context - and then written 
down by 34 subjects (m= 8, f=26).  
The results can be used to draw methodical and didactical conclu-
sions under consideration of the contrastive SLA approach. 
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The Spelling Inventory Farsi-Dari can map the large heterogeneity 
regarding L1 writing knowledge in GSL literacy courses, as illitera-
tes are more easily recognized, which makes the involvement of 
third parties and the implementation of complex interviews obsole-
te. On the other hand, the results suggest that also very extensive 
knowledge about the L1 writing system can be identified (e.g., in 
the case of second language learners), which allows for a know-
ledge transfer of L1 writing phenomena into L2 German (see purple 
marker) and thus a more specific support in L2 writing acquisition 
can take place.   

1. basic graphical representation 
characters  

2. connected characters  

3. isolated characters 

4. ligature 

5. long vowels 

6. final obstruent devoicing 

 

7. phonological reduction 

8. inflectional affixes 

9. nominalization suffix  
10. emphatic/homophonic 

       graphemes 

11. feature points 

12. correctly written words 


